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Tony's story

Tony is a curniculum studies specialist who began as an ECD futor, teaching at both the undergraduate and postgraduate levels. His
highest qualification is a Masters degree and is currently pursuing his PHD. He discloses amiving into the Discipline of Curriculum Studies
by default. He admits that with the massification of higher education, teaching large classes has become exiremely challenging in kesping
student aftention and simulafing inferaction with non-responsive students, and it is demanding controlling students and maintaining
discipline while trying to teach af the same time. With the large classes, assessment is a huge challenge and assessors are outsourced.
The outzourcing of agsessors has resulted in variations in marking. Tony has resoried fo using online assessment strategies fo deal with
the matter of teaching and assessing large classes, but this brought with it its own challenges of academic dishonesty and plagiarism.
Students screenshot and share the responses and students work in groups to complete the online assessment tasks within the limited
time frame.

Tony feels that his role in the entire process of dealing with academic dishonesty and plagiarism is confusing and frustrating as the time
spent teaching is now spent acting as a secunty guard and police officer. He describes student behaviour who plagiarise as naughty and
lazy, they look for the easy way ouf, and the best student does it (plagiarize). Students are not proactive and are not responsible and
accountable for their leaming at university. He recalls the challenges he encountered coming from a historically dizadvantaged schooling
background and entering higher educaticn and how he overcame these challenges by being responsible and proactive in his own
leaming. Some students struggle to write, and they lack academic writing skills and while universities do have programmes in place to
assist students, it is simply not encugh. Students considered if they have paraphrased and not cited the source, then they have not
plagiarised. He states that students’ feel using big words is academic wriling.

Some of Tony's experiences of plagiarism included:

. Students submitting the same assignment to different lecturers

* Hiztoric assignments that is assignments taken from previous years

. Students use ‘gpin it’ as a sophisticated way of subverting plagiarism but these submissions are filled with
jargon

. Submissions made on Turnitin is in isiZulu, or contains students’ CVs.

* Students photo shop or doctor the Turnitin cerificate to obizin a Similarity of below 10%.

Tony makes use of Turnitin as a plagiarizm detection strategy as prescrbed by the University. He states that Turnitin checks Similarity
and not plagiarism. [t is not vseful for undergraduale feaching and instead he has moved away from it and infroduced ‘Cpen Book lests’
as 8 method of assessment, a more traditional agseszment method that is monitored when assessing large classes. [f (Turnitin) is
wasteful expenditurs when used for teaching and assessing large undergraduate classes. Turmitin is definifely effective in small classes
arnd you can monitor the small groups (Honours groups and Posigraduate students). It (Tumitin) works for honest sfudenis. Tony does
not believe Tumitin is effective in deterring plagiarizm in the large undergraduate classes. If students are caught plagiarising the SRC
will get them out, the SRC is not thers fo protect the students against academic dishonesty and plagiarizm.

Tony has a negative atfitude towards Turnitin. Students have found loopheles in beating the Turnitin system. Clearly, plagiarizsm and
academic dishonesty is a big issue. In managing plagiarism, Tony is guided by the University’s policy on plagiarism. Tony perceives the
policy as femient to those committing acts of plagiarism. He elaborates how he assesses the extent of plagiarism and engages with
students with minor offenses, giving them a second opportunity to submit.

Instead he calls for academics to demand quality and stop accepling excuses that undermine the integrity of the university. He campaigns
for a fully functional academic writing centre, and for management to bring the SRC on board in a collaberative effort to uphold the
integrity of the university in promoting quality teaching and leaming, and assessment. He further advocates for the necessity to educate
students on ethical issues, good behaviour, accountability and acceptable practice.
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_F:tuhfs story

Ruby is 2 mother of two boys, married to g staunch Zuiw man. Her highest level of education is 3 PHD in education. Ruby
bezan her teaching carehr as 2 high school teacher. She always strives to be regarded as 2 horg-working, self-driven and
with high regard for gquality senvice; hence the ability to sunive gnd continue teaching under very unwelcoming and
unsupportive structures in the schools (gt that time). Ruby’'s academic life at the university began nine years ago o5 0
fuli-time postgrogdugte student registered in the Curricwlum Studies Discipling, then as a tutor and then as a permanent
lecturer in the Discipline of Curriculumn 2nd Education Studies. She recalls that as a contract staff, one is not regliy
exposed to ol the ospects of being on aoodemic since one's responsibilities mainly focws on the teoching in the
undergroduate programme.  Her intention was to study towards becoming an expert in curriculum issues [design,
development, evalugtion) so that she could be involved in decision-making ot a notional level os the country was having
o surge of curricuium changes.

Ruby employs 3 range of aszsessment strategies, such as group presentations, online quizzes, written tests and
assignments but she admits each comes with it own set of challenges especially when teaching and assessing large
classes. She uses group presentations to minimise the nrumber of scripts to be morked, however, the challenge with this
form of assessment would be non-participation of some group members (since the groups are large). We usuglly try fo
owvercome this challenge by osking the students to indicote eoch group member’s contribution towards the gssessment
tosk. This is dome in order to ensure that morks are giver to students who octually engoged in the doing of the tosk
Cnline guizzes are designed on the Moodle the online teaching site, ond is apen for o particuior period of time for
stwdents to be able to engoge with it. Students con oocess ond do the guiz at the comfort of their home. This form of
assessment relieves the stress and pressure of marking large numbers of scripts becouse the quiz is marked and graded
online. As a lecturer, | then manage the marks. The chaollenge with this form of assessment is thaot some students may 5it
together and shore the guestions and answers; others wouwld toke screenshots of the guestions and share with their
friends. As g result, most students perform extremealy well in the guiz.

With the written assignments, students still meed to learn how to write academically, therefore, this form of gssessment
I5 necessary; although it comes with a lot of boggoge becowse af the high volumes of marfing. However, we usually sesk
help by employing postgroduate students (masters ond PhD) to assist with the marking. This too, comes with its own
probiems, becawse, the extra markers are uswally not involved in the tecching of the modwie and are often not well versed
with some of the aspects being gssessed. Therefore, o5 the module coordinator one needs to spend hours and hours
explgining {discussing) to the morkers oil the requirements and expectations regording the gssessment task. Over and
obove ame's own marking, os 0 module coordinator, one is still left with the tosk of moderating the maorked scripts fram
the extra markers in order to ensure consistency. This form of assessment is the one that comes with issues of plagiorism
a5 sovne students often just copy informotion from the intermet sources or research popers without proper referencing.

Ruby only uses Turnitin a= & plagiarism detection software because it is 2 wniversity rufe. A5 o modwie coordinator, [
create o class on Turnitin which the students registered on the module will join using their stedent emaoil oddresses. After
completion of the set assessment [usually in the form of o written assignment), students are required ta submit their
work into this Turnitin class. If their Turnitin reports reflects a similarity report of more than 10%, the students are
required to re-work those sections that indicote high similorities in order to reduce the overall similarity percentoge o
be below 10%. Theregfter, the stwdent can print and submit the assignment together with the Turnitin similarty report
to the lecturer to be gssessed.

Interestingly, Ruby's view iz that Tuwrnitin detects similarities, but not all similarities result from plogiorism. She explain:
that mot all simifarities detected by Turnitin gre an indication that the work hos been plogiarised. Turnitin is o good tool
for plagigrism detection, however, it olso hos proven to be easily manipw/oted by students. Students howe managed to
identify gaps with Turnitin, ond they are aobie to fiddle with it =o thaot it shows 0% similanty even for o piece of work which
i5 highly plogiarised.

From her experience Ruby revesls that ony students [postgroduates and undergroduates) are prane to plagicrism if they
are not aware of what it constitutes, and undergroduoates are usually cought out with plogiorising tendencies. The reason
students plagiarize is because they did not give themselves sufficient time o do their work, they end up doing shoddy
work gnd they do not understand the proper way of in text referencing.
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Pearl’s story

Pearl iz a single mother of three and prides herself in her educational experience and life in general. Her biggest inspiration in life is from
her mather, a very confident, brave, persistent, resilient, inteligent and beautiful woman, whom, despite her difficulties in life has endured
to save for her children’s education, gqualifies that Pearl finds hereditary. Pearl began her career in education as a primary school teacher
and her highest gualification is a PHD.

Pearl describes large undergraduate classes as emalionally draining fo teach. [n paricwlar, given the affituds of students lowards their
academic wark in general. The student numbers are ovenwhelming, and the infellectual effort fo get qualify ouf of the teaching or
assessment lasks is emationally and psychologically draining. She strongly feels that the current generation of students’ lack commuitment
and dedication fowards their studies; Students, do not aitend classes, they do nof want fo engage in lectures, they play with their phones
and chaf with friends. Pearl emphasises that the tradifional lecfure model which perceives the lecfurer as the sage on the stage also
coninbutes to perhaps challenges in the teaching and assessment processes of large clagses. This lecture method impedes engagement
with students in the lecture venues and becomes a barrier to students when they have to do assessment tasks that require deep learning
of the content.

Assessing large classes is a8 nightmare because the numbers seem fo defeat the purpose of why we are assessing and the guality of
these assessments. She laments how students siruggle fo demonstrate concepiual leaming in these assessment fasks because they
would have missed insightful learning during lectures because of distracfions alluded in the previous qguesfion. The implementation of
different types of assessment e.g. group work is cumbersome because sfudents see it as a freeride to getiing marks hence, the purposs
of it which {construcfive learning) is not achieved. Individual assignments also pose 5 great threat to guality and student engagement
with assessment tasks because they copy from each other. Once a sfudent told me that she used fo write an assignment and her friends
would fake if and submit it as their own, fo lecturers in other groups. This, despife using TURNITIN to check for similanties because of
plagiarism. Forcing sfudents fo submit assessment tasks fo T is a nighfmare and presents even more frustrations fo lecturers becauss
sfudents can easily cheal the sysfem in the most horrendous manner. For instance, they submif pages that are wiitfen in IsiZuly, CVs, in
order to get a low similarify percentage. They creafe their own TIl certificates or they take their friends’ cerlificate and submit a5 their
ow. Theres just a lot of problems with Tl as a fool to combat plagiarism in arder to ensure guality. | have lost trust in the sysfem becauss
it brings mare stress and pressure fo find ways that can acfually stop student form cheating it

In 2017 my colleagues became ‘investigators’ of which sfudenfs had cheated Tl because all of them obtained 0% Similanty on their
cerfificates. This process fook days fo be completed and an additional underiaking on lecfurers’ schedules thaf were already full. The
process also proved daunting because of the large numbers of students. The process was done on & few students’ assignments and ot
all of them thus this crealed discrepancies that later became an SRC ‘hite’. What is even more defeating is the fact that there are no
punitive measures In place to deal with this gross misconduct by students. Instead, the SRC is exacerbaling the problem because it
comes ta the ‘rescue’ of students regardiess of what the sfudent has dane or how badly it affects the profession they are sfudying fowards.
In short, assessing large classes is challenging. The marking is also cumbersome. Students are aggressive and cheat during tesfs. To
act on these challenges, Pearl has fhis year decided do what profects her sow and does not require an overstretch of her limited ensrgies
that are still required by the ‘business model’ of the university fo publish articles. In essence, she is finding that the ‘self matters the most
because she is not getfing any support from the universily fo manage assessment in large classes.

Pear generally uses a vanety of assessment methods in her teaching but teaching large undergraduate groups demanded a rethink of
theze aszessment methods she was accustomed to — moving back to traditional methods of teaching and assessment. | used to do
presentafions and written seminar papers when | had a manageable group of 230 students because | was promoting constructivist
learning in the module. However, | have since gone back fo individual assignments and tests because the group thal | am currently
teaching is too large (423) and using the same assessment methods would have proved insffective and created chaos and frusfrations
for both. These assessments are also aligned with the teaching model (traditional). As such developing the affecfive domain of students
ie guestionable if the internal sfructures and model of the university defeats its very own vision to produce crifical thinkers.

Her initial thoughts on Turnifin was that it was going fo help us as lecturers in dealing with plagiarism by studsnts, buf | have since lost
trust in if. The software needs an upgrade in order to prevent cheating if. She admits that Tl causes an inconvenience in submission
dates because students ask for extensions if they were not able to submit to TIIL

Pearl considers that student academic dishonesty and plagiarizm iz a result of sfudents’ poor work sthicedaziness and doing assignments
at the lasf minuts; it is unpreparadness: lack of understanding of assignment requirements and content. and language incompefencs.
Basically, sfudents lsarn for assessment and not mastery of the content.

When pear identifies that a student has plagiarised, she calls the student fo the office fo try fo reason with fhem but in most cases, i is
a fruitless exercize because there are no punitive measures put in place in parficular af undsrgrad. ,’Jnce I tried to capturs their names
on SMS, but if proved ineffective because Gl this day no one has called me or the sfudent to verify the information that was capiured.
The SRC iz also not helping, i is overprofective of the sfudents, so | no longer bother to report it.

Pear believes that plagiarism is an ethical issue that is faking something that belongs to someons without his or her permission is
unacceptable and tanfamount fo stealing which is unethical that it is & punishable offense by law. She outlines how plagiarism can be
diminished and the integrity of the instifution, academic and student can be sustained: Teaching and emphasising concepls instead of
skills and knowledge in lecfures should be practiced to allow students fo provide insightful inferpretation of content learnt. Once students
are able fo provide meaning to content, they are less likely fo regurgitate or consume raw facts from articles. Hence, assessment fasks
become easier and more manageabls and Tree’ of plagiarism. Pearl further reiterates the need for higher education institutions to provids
academic support to students who demonsfrale incompetence in language.
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